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PROJECT ABLE :  ACHIEVEMENT THROUGH BILINGUAL EDUCATION
 at THEODORE ROOSEVELT HIGH SCHOOL

Site: Theodore Roosevelt High 3chool Project: ABLE
500 East Fordham Road Funding: Title VII

Bronx, New York 10458 Chapter 720

Principal: Mr. Phillip Lefton - Project Directcr: Mr:Euclid Mejia

Crades: 9-12 - : Languages: Spanish
Itatian

Number of Students Served: 360 Studernts
Composition: 330 Hispanic Students
_ 30 Itezlian Students

Funding Period: 9/1/78-6/30/79

Program Context

Theodore Roosevelt High School faces Fordham University in an

area of the Bronx which is largely Hispanic, and congested. Fordham

Rcad is heavily traveled and lined with businesses of various sizes;

while the buildings lining the streets behind the school are largely.

two and three story homes in various stages of disrepair: According

to the 1976-77 School Profiles, 36% of Roosevelt students were
eligible for free lunch: The studeut population was a féif1§ mobile
otie, with admissions totalling 33% of the average daily register,
and departures equalling almost 38% of the register.

The Student Population

Probably the most dramatic aspect of the student population
at Theodore Roosevelt High School is the apparent change which has -

taken place during the past three years. According to tane 1976-77

School Profile, there were almost 5,100 students in the school, of

“whom 2,551 were Puerto Rican and 356 were Other Spanish, constituting

?



a total of 57.1% of the total school popultaticm: The rest of the
students were 39% Black and 3% Cther. Of the total student body,
73% read two years or more below grade level.

According to the June 1979 School Lab Data Collection Form,

the total school population was 3,462-- a net loss of approximately
1.500 students, or arournd 30%. A&s of June 1979, over 2,100 of the
51 students were from language backgrounds other than English or
Spanish. By this time, then, over 62% of the school population was
from other-than-English backgounds. These students are primarily

Hispanic, but includé as well groups of Italians, Vietnamese, and

Chinese. : , _

The Title VII Target Population

The Title VII program now serves 360 students, 330 of

and students who resisted testing. OF the students tested, about
100 were non-English speaking. 143 fell below the 10th percentile
on the LAB, and approximately 400 fell at or below the 20th
percentile. 360 of those students judged to be most in need are
considered eligible are on a "waiting list". Currently, they
.réCéiVé English language instruction in Tax Levy or Title 1 classes,

and the Hispanic students receive instruction in the Spanish language.
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All these students receive content area instruction in English,
however. They will be served by the Title VII program as funds

and staffing permit.

General Description |
Project ABLE (Achievement Through Bilingual Education)

is designed to offer bilingual instruction and supportive services

to high school students of limited English ability. The program

serves 330 Hispanic students and 30 Italian dominant students

in grades nine through twelve. The students participating in the

program receive bilingual instruction and supportive services under

funding from Title VII; Title 1, Chapter 720, and ééxTLevy:__

The target population receives instruction in the
content areas of Social Studies, Science, and Mathematics, in
the native language. In addition to receiving instruction in
Spanish, they also receive instruction in English as a Second Lang-

uage. This Program offers instruction in the student's native language -

the high school. Upon recommendation by the Program staff and
their advisors, those students who are able to receive instruction
in English may take specific subjects in mainstream classes .

In accordancé with Title VII régulations, Project ABLE
has a functioning Parent Advisory Council: The Parent Advisory
Counicil, in cooperation with the Project staff, meets monthly during

the .school year to discuss the functioning of the Project, and to

Q. : - 3 9




are invited to participate in assembly programs; cultural events,
class trips, and Eﬁglish as a Second Language classes held in the
evenings. The Title VII staff members make a gfé&é effort to
communicate with parents and to involve them in their children's

education.

Staff development encompasses inservice workshops, teacher
training in the classroom, and graduate courses taken at various

universities in the New York metropolitan area.

Program Goals

1. To éigﬁifiééﬁfi? improve the achievement scores in English
writing, for the target population in grades nine through twelve,
as measured by pre and post standardized instrumients.

2. To develop an academically useful course of study that will

combine theory and practice in Bilingual Education and English

lansuage skills:

3. To encourage High School graduation for non English speaking
students.

4. To develop the participating students' knowledge of relevant
academic subject matter; with special emphasis on English language
skills:

5. To increase teacher knowledge and cophistication leading to

an increment in effective classroom management and instructional
methodology, as well as knowledge of Hispanic and Italiam culture.
'6: To increase parental involvement in the Project's Bilingual
Program; incréasé parental fluency in Englisi, and encourage

r



them to work directly with their youngsters.
The Instructional Component

The instructional program offered to bilingual program students

is presented in Tables I and II. The following paragraphs give a
 summary of that information. |

The instructional component is designed to éqﬁip the Spanish -
‘dominant student and the Italian dominant student with the Ffunda-
mentals of the English language, including basic sentence structure;
grammar, conversation, auditory skills, reading and writing. They
are also introduced to literature in English: Students take English
as a Second Language, ciasseshfun&ed"By Title I for a total of 10
or 15 hours per week depending on the level of imstruction (see
Table I;. Most students receive 15 hours weekly.

At the same time, the program is tailored to improve aﬁé
Spanish language skills and the Italian language skills of native
speakers by teaching them tﬁe fundamentals of grammar, sentence
structure, conversational and auditory éiillsi reading and writing

In order to fulfill the academic requirements for graduation
from high school, and to give the participating student a sense of
success and pUrpose, content areas, such as Social Studies. Mathe-

matics, and Science are taught in Spanish, and selected subjects

are offered in Italian. Thus while the student is acquiring English
language skills, he/she is improving his/her native language skills,
and keeping up with the academic work which is a requisite for

graduation:




Subject

TABLE T BILINGUAL CLASSES, 1978-79

“ Funding
Source

Spanish

Number of

Classes

~ Class
‘ Régiétéf

Language of
Iﬁétfﬁé@idﬁ

P

% Used

Periods
Fer Week

Math Skills

fat Levy
720 -

30

Spanish

100%

Gen. Math

Tax Levy

20

30

Hlgebra-

Tax Levy
720

0~
20

Gen. Sci.

Tax Levy
70

30
20

BioTogy

Tax Levv

10

2.2

30

Latin Amer.
Studies

World His:

720

Economics

Tax Levy

American Hist.I

Tax Levy

ESCT

Title I

Title I

Title 1 -

- Title 1

Title |

“Tax Levy

25

“English

07,

Tax Levy

23

1

ESL III

23

LIV

75

- ESL V

25

19,
ERIC

Full Tt Provided by ERIC.

b
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Subject

TABLE 11 BILINGUAL CLASSES, 1978-1979

Funding

Ltailan and Spanish

Number of  Class
. Source —(lasses Register

Class

Language of
Instruction

% Used

Periods

Biology .
- {in Italian)

Tax Levy

1

25

Ttalian/Eng.

07

World Kistory

Tax Levy

i

Ttalian/Eng,

TS

TE Levy

3%

Ttalian

1007

Spanish for
Native .
Speakers (NLA)

Title I

20

Spanish

Spanish 2
- {for non-
natives)

Tax Levy

34

f

~ Spanish 38

Tax Levy

3

 Spanish 4

Tax Levy

34

Spanish 5

Tax Levy

,,357

Spaﬁfsﬁ %

Tax Levy

34

Spanish 7

Tax Levy

34 —

- Spanish 8

Tax Levy

Advanced
Placement

Tax Levy

1

%

#aries with needs of the student population

Aruitoxt provided by Eic:

ERIC

Yy
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TABLE III MAINSTREAM CLASSES IN WHICH BILINGUAL STUDENTS ARE SERVED

‘Subject Total Number

‘Houts per Criteria for
. of Students - Week " : Selection .
Eriglisii 81 5 Reading scores and teacher
Reading . recommendation,
Geometry 10 5 Course not offered in the native
- | - language
"Chémiétry | -2 5 Course requlred not offered in
L the Bilingual Program ; o
Typing/Sec. Skills = 25 5 Course not offered in the natlve
- | ) _ Language
Eleventh year — = . ] ) Course not cffered in the native
Mathematics | language

ok
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Exit Criteria
| Criteria by which students exit the program include scores

on the Lab, @éfééfﬁéﬁaé'aﬁ tests of reading, performance in ESL and
ééﬁtéﬁt area classes, and teacher recommendation. Students are in-
dividually programmed, and may take mainstream courses, as Table ITT

indicates. Approximately 7 students placea out of the program in
1978-79. Generally, the Italian students are malnstreame& after
two years in the program, since course offerings for them are more
limited.

Program Organization, Staffing and Funding Patterns

- In February, 1979, the Bilingual Program was reorganized
under the juriSdiétidﬁ of an Assistant Principal for Foreign Languages
forming a department of Foreign Languages/Bilingual Educatlon The
structural organization of respon51b111ty for instruction is as fcllows
Assistant Primcipal

Foréign Languages/Bilingual Education

Bilingual Classes . Foreign ﬁéﬁgﬁégég
.content area . | ~ ESL (Tax Levy)
instruction - NLA (Title I, Tax Levy
LTltle VII; Staff) :

* Ch. 720 staff)

.Thé total number of staff which make up Project ABLE is 33,
some of whom are Title VII personnel, and some others of whom are pro- .
vided by Tax Levy and Title I funds: ‘Table IV indicates the distribution

of personnel by funding sources.
. . . -




TBLE 1 INSTROCTIONAL STAF AND FUNDING,

BY_ LANGUAGE GROTP

Spanish. Italian
Component Conponent
, S - Numbers of Numbers of
Instructional Funding Personnel: = Funding  Personmel:
__Component Source . _____Ebé&Eéié__Baras_____Sources____Ieache;s____Ba;as__
E.S.L. Tax Levy -3 0 The same staff serves both
. litle ] 7 b | groups of stulents.
READING (ENC.) Tax Levy 4 (Z classes)--|
IETTVE TANGUAGE ARTS T4k Levy 5 - Tax Leyy 1 0
MATH Tax Levy I -
Title VII 0
Ch. 720 1 - o
SOCTAL STUDIES Tax Levy 1 - | Twoclasses 1 Assistant *
' Title VII 0 - 1 are offered _ _Coordinator
L o Ch. 720 l 1 each term |
SCIENCE Tax Levy ] - in these areas;
| Title VII i 1 Title VII-funded*
1 - -

. . ' Ch. 720

~

*Instruction in the content areas is offered in Italian by the Assistant

Coordinator; who has permission from the funding source to teach two courses each

semester.

The~sma11 size of this component, (30 students) does not permit ;he

hiring of an additional full time staff person to teach the content areas.

-
Aruitoxt provided by Eic: -

10
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Table V presents the non-instructional components of

the program, by funding source.

Area o Funding Source(s) Personnel Providing

' Services
Curriculum - Title VII 11 Total: 10 teachers, .
Development : : ' 1 €oordinator, 3 <ypists.

Counseling , Title VII I teacher assigned as
: grade advisor :

Parental Involvement Title VII 2 teachers

Staff Development Title VII 1 consultant, Coordinator
‘Administration ~ Title VII ' Coordinator - ..
- & Supervision Tax Tevy Ass't Principal for.Bil.

=3

Ed. & Foréign Languages

Family Assistant Title VII 1 Family Assistant

Italian students receive the services of a resource teacher who

serves as_a curriculum developer. The personnel providing the other
services listed above serve all bilingual program students. In
addition, the Assistant Coordinator performs many services for the

~Italian students counseling, contacting families and community agencies,

developing curricula and teaching two classes (see Table IV .for
clarification). . : :

21
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Deve lopment

Project ABLE offered the following program for staff
development during the 1978-1979 academic year. A total of 9 staff
members took courses at local colleges. These included the Project
Director, 6 of the teachers, and 2 out of 3 paraprofessionals. The
staff members took an average of 6 credits a year. Courses were
taken to complete degrees (7), to complete requirements for cer-

Monthly departmentsl meetings were held jointly for both

the Foreign Language and Bilingual staffs. The Assistant Principal

for Foreign Languages/Bilingual Education and all teachers attended.
Presentations at thése meetings included discussions on techniques
of teaching, reading, and mathematics,; and techniques for selecting

students for advanced placément.

Title I teachers of ESL and paraproféssionals participated

-

in training sessions at the central Board of Education; or met with

teacher trainers in the school: ; ~

Title VII Educational Assistants and the Family Assistant

individualized instruction, supporting the teacher, and orientation
ir. handling the problems of students and their families.
Given the fact that curriculum development was an impor-

tant aspect of the Bilingual Program, two of the workshops ware devoted

to the fundamentals of curriculum development and design. Topics

o
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inciudéd thé ééVéiéﬁﬁéﬁt aé a Biiiﬁgﬁéi Social Studies curriculum,

Table VI presents a list of the extensive materials

developed by the program during the 1978-79 year.

| ,'7,,7,, ,7,7 ,7, _
CURRICULUM AND MATERIALS DEVELOPED

In Cléssrccm

Use?

Math Workshop -
{individualized
basic math; Span.)

Gerieral Math (Span.)
3 term course _ _
outline for B.C.T.

Probiems”and
Activities
Algebra: course
outiine for a 3-
term sequence:

Regent ;
Adaptron/transfé-

tion of Lab experi-

ments - (Span).

;_GéﬁéiélﬁSciéﬁcé -
adapted, translated

for Span. studerits

. Latln Amerlcan

Studies

yes
no’;ii o
being typed

yes

yas

‘texts,

What other
materials
are in use?

program de-
veloped place-

commercial

Xts, dupiica-

ting masters.

de-
trans-
of problems

program
veloped
lations

commercial h.s .-
levve]l texts:
Smallwood:
Human Biblbgy

Intro.

H51ng

materlals from
other Title VII
programs7gﬁomments

a las ciencias

Intro.

a las ciencias

Biolégicas

0o
<l

adapted from a
curriculum de-
veloped by the
Brandeis H.S.

Blllngual Pro-



Using

o What other materials from
In Classroom materials . other Title VII _
Title Use? ' are in use? programs? Comment
ves - : -
Speakers (grammar, ‘
composition)
9. Regents Biology » yes : see above adapted from
(Italian) : . mainstream
materials
10. curriculum for S
World History yes - - adaption of
mainstream
materials
11. ESL, levels 1-5 ready for - Replaces a text.
complete sets of September, - Being reproduced
materials for 1979 - ' in conjunction _
Title I and Tax Levy ‘ with the central
classes. : Board of Educa-

tibn Offlbé of

tion.
12. NLA curriculum  yes - co-authored by
manual developed the A.P. For
’ Foreign Lan-
guages/Bilingual

Education and

a repres entative

from the NYC
Board of Educa-
tion:

Supportive Services

One of the most successful aspects of the Project ABLE at
Theodore R’o’ééévéit are the supportive services offered by the program

staff to tne students and their families. The fémlly Assistant is

—_—

extremely popular and has extensive and ongoing corntact with the
families of students and the community. The Assistant is fréquéntly
called by ﬁafénts to serve as a liaiééﬁ‘with the échboi Be51des thls

fﬁnétiéﬁ ‘the Family Assistant obtalns information on famlly sxtuatlons e
which affect student performance, follows up on dlsc1p;1nary or ‘

behavioral probiémgi takes parénts and/or children to the hospital,

' reasons as to why visits are made to students homes’ involve dxscu§SIon§
of disciplinary problems, and report cards, which are sometimes hand

w24




delivered to parents: In the month of May alone, 29 visits were
made:

Guidance and referral services are also provided by che Grade
Advisor, who works primarily on scheduling student programs so that
che requirements for graduation are met. The advisor may handle
d1sc1p11ne problems jointly with the Family Assistant,; and the frojéét
Drrector and Assistant Coordinator also deal with student problems
as they arise.

All bilingual students see the Advisor at least fwice a
semester, and more often if the need arises. |

eoiiégé éaﬁiséliﬁg is §faeiaéa 5§ a.counselor from Aspiré;
These are prImarlly offered for the twelfth graders, who are mostly -
mainstreamed. The workshops explain college requlrements and descrlbé
various schools. Trlps are arranged so -that students may visit local
colleges, énd_sfudents receive help.in filling out appllcatlons for
admission and financial aid. About 23 students come regularly for =
workshoés,:while a total of 60 came at least once. The school's
college advisors have heavy work loads and are not bilingual, so the

program has to rely heavily on Aspira to provide this aspect of

_ counseling services.

Project ABLE offers no twelfth grade subjects in the native

" language, so seniors are primarily mainstreamed. Older students (age
718) who reautre rntensrve native language instruction may‘te referred

to the Blixnguef‘Program in: AuX1llary Serv1ces for High Schools PrOje

ABEE aiso refers students for bilingual shared or cooperatrve career/

vocatlonal educatlon programs, if they are evelléblé,- Career education

9;
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other vocational courses must be takern in the mainstream.

speak at feeder junior high schools; to explain what the program
has to offer; according to program information, applications to

Project ABLE were up in 1978-79. The Assistant Coordinator is
extremely active in the Italian community, promoting the program.
Parental and Community Involvement

the Assistant Coordinator invests a great deal of time in providing

support and supervision for them, reassuring their parents as to the

seriousness and continuity of their education. Project ABLE keeps
a telephone line available all day so that parents may call for help,

help with jobs, High School Equivalency referrals, referrals to social
service agencies and schools. The Project is known as 'a source.of
information and SUpport. |

§rdjéét ABLE offers a very successful program of Parert
Education. Three classes in Citizenship/ESL (two of which wers
is mandatory. Parents have been demanding more classes; and the ESL
class has a large waiting list (see Recommendations): Most of the
parents attending classes are Hispanic, reflecting the ethnic com-
position of the school. Italians; Yugoslavians; and parents of
Oriental héritagéjaiéo attend. Each year the parents attending Ehe
class hold a iargé party, catered by local merchants, which is a well-

attended international food festival:

(V)
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There are ten members ( 6 Hispanics and 4 Italians)

discusses project services, functions and funding. Its input is also
requested in determining future class offerings. Up to 70 other

‘the school.
To disseminate information about the Project in the
Community, Project ABLE Staff use the following: |
= neighborhood newspaper stories about

project activities.

ted in the school and locally.

' - the ABLE Newsletter (see a: randix), éﬁfliéﬁé&

by Project students two to t.ree times yearly,
- mimeographed anmouncements which are mailed
home, announcing meetings and special events,
- telephone hours (an extra telephone line
is funded by Chapter 7265 for parents to
call.
- the Family Assistant and Assistant Coordinator
spend a great deal of fime in the community

""" j have extensive community contaéts:. '
As the Assistant Coordinator says, the community''is like part
of your family" The program Serves all the problems of the parents,

and keeps the higher-achieving students by serving their families.

4V
~F!
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Generally, it appears that Project ABLE is effective
as s catalyst and center of community activity. The Project appears

to have a clear mandate to continue and to extend the services offered

to parernts (see Recommendations) .

Student Respomses

All the subjective reflections of student morale indicate

that student attitudes toward their educational experiences are positive:
Attendance rates for bilingual students have been consistently higher
than those of the total school populationm.

Project ABLE students are active participants in the Italian
and Hispanic Unity clubs. These clubs conduct activities which enrich
the experiences of the whole school, including concerts, shows, and
dances. All these functions are open to the entire community. The
clubs also take extracurricular trips and organize shows which are
given in the community for the aged. The Project funds other trips
and cultural experiences for th;\gglingual students, including trips to
the United Nations, the Museum of Natural History, thé‘ﬁéydén Plane-
tarium, and El1 Teatro Espanol.

According to the experience of program staff, while vandalism
tends to be a problem in the school, it does mot occur in the Bilingual
Office or in the bookroom. Materials ana.Eééks are well kept:

Suspensions of bilingual students occur very rarely, averaging 3 or &

per year; while averaging more than 35 monthly for the total school pop-
ulation: Indicating the success of the Project, 22 out of 25 1979
graduates of Project ABLE applied and intended to go to College.

| Reflecting population movement in the surrounding meighborhood,
(due to deterioration of some areas) the transfer rate for the school
is high, and Prcjeét ABLE has also lost students. Follow-up on these

iS gag
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students has been extremely difficult but the project staff

ooy
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Assessment Procedures and Findings

The foilOWLng section presents the assessment instruments and

procedures, and the results of the testing.

Students were assessed in English Language development; growth
in their mastery of their native language, mathematics, social studies

and science. The following are the areas assessed and the instruments

used:

English as a Second Language -- (Criterion Referenced English
Syntax Test (CREST)

English Laﬁgﬁége Fluency -- New York City Oral. Laﬁgﬁége
Ability Rating Scale

Reading in Spanish -- Inter-American Series, Pruebas

Reading in Italian -- Program-developed tests

Mathematics =-- \ Program-developed tests

Social étﬁ&ieé_—- _ Program-developed tests

Science -- Program-deveI’_egﬂtég

Attendance -- - School and program records

The following analyses were performed:
a) On pre-post standardized tésts in reading in Spanish, correllat-

é& t EééEé ﬁéfé §éffé;ﬁéd *ﬁis analysis demcnstrates whether

absence of the program: No such estimate could be made because of the
inapplicability of the norms. for this population and the unavailability

of an appropriate comparison group.

b) uén the Criterion R zlish Syntax Test (CREST) informa-
tion is provided on the number of obJectIves attempted and mas-

tered, the percentage of objectives mastered versus those attempted

and the number of objectives mastered per month of treatment. Infor-
mation is also provided on studert performaricé on the various test
levels.
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) For the New York GIty Oral Language Ablllty Rating Scale,; the
total number and percenit of students improving at least one scale

level is compared to the cricerion set by the program,; which stlpu-

lated that 60% of the students will &emonstrate growth of one level

or more:

d) The results of the crlterlon refererced tests 1n mathematlcs

&) Information is provided on the attendance rate of students

partlclpatlng 1n'PrOJect ABLE, compared with that of the total
schoot poputation:

i




TABLE VII
English as a Second Language
for Spanish Language Students

Results bf the Eritéfiéﬁ—ﬁéﬁéféhCEH éﬁdiish—évﬁ%ax—iés%—(6§E§f§

and GbJect1Ves Mastered Per Month

" Average # of Average # of % Average  Objectives

~#of  Objectives Objectives Mastered/  Months of  Mastered

Grade Students Attempted Mastered Attempted Treatment Per Month
9 78 14.4 8.2 56.6 8.7 1.0
10 - 64 13.2 7.5 57.1 8.9 .9
11 67 12.9 7.3 56.5 8.6 .8
Total 209 13:6 7.7 56.8 8:7 -9

TableVII presents the result of the Criterion Referenced Engllsh Syntax Test

(FREST) for students in Title I funded ESL programs This table shows that there is

~ category Avérége Nutiber of Objectives Yastered whlch was 7 7 overall The slight

. decrease in_this category with increase in grade (for an average of 8.2 in the 9th
to 7.3 in the 11th grade) is related to the figures in the Avéragé Number of Object-
ives Attempted categorﬁ which correspondingly decreases from 14.4 to 12.9.

"~
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TABELR VIEB
English as a Second Language
for Spanish Language Students
Student Perfornwnce on the o

Criterion Refereiced Eiiglish Syitax Test (CREST)
A Breakdown by Test Level and Grade;

1% T | LEVEL 111

-~ fof Percent : Percent -  Percent
Brade Students Attempted Masterea Mastered Attempted Mastered Mastered Attempted Mastered Mastered

s m o om W osmm ow st %9

0 30 s T s 51 59 8 W
11 67 158 15 7% 4l 259 . 561 59 15 41
fotal 209 199 709 s 107 &S S 49 a5

~ Table VIIB gives a breakdown by grade and test level of the CREST results; It shows that the studedts in the
10th 2ad 11th grades are proportionately womng on htgher Ievei (Levels i1 and III) skllls than those in the 9th
grade. It also indicates that there is a higher success rate, as shown in the Percent Mastery column, in the
mastery of Level 1 skills (59 Mastery) than in the more difficult Level II (57%) and Level 11 (50%) skills
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TABLE VIII |
Growth in English Fluency

Number and Percentage of Students by Grade improving
One Scale Rating on the Expressive and Receptlve Mode of
the NYC Language Fluency Scale Regardless of Year of

‘ Receptlve
Grade No. -Admin. G&ain One No: Admin: Gain One
Scate Scale Rating . Scale Scale Rating
4 No. % L No. %
9 105 20 17.% 107 37 34.6
10 74 17 23.0 76 29 38.2

11 58 13 22,4 59 25 42.4

In the express1ve mode, the percentage of students garning one
scale rating ranged from 17:4% at the 9th grade to 23.0% at the lOth
grade. In the receptive mode, the percentage of students galnlng one
scale rating ranged from 34.6% at the 9th grade to 42.4% at the llth
grade. - ' |

In view of the stated evaluation objective that at least 60% of
the students will gain at least one scale rating, the above table

indicates that this objective was not achieved in the expressive mode

and the receptive mode at all grade. levels. -
Interpretatlon of these data is made deflcult however; By the "
fact that the 1n1t1al rating of the students is not reflected in

;these data. Examination of the Rating Scale itself (Appendtx A) re-

veals that the rates of expected progress from one level to another
are not symmetrical. It may be expected that students who speak lit-
tle Oor no Engilsh (levels E or F) will progress one scale level with-=
in a year of instruction, but that students functlonlng at a rela-
tlveiy high level (level B, for example) may not reach a Higher level

. in one year. These levels represent degrees of fluency approachrng

or equalllng that of a native speaker cf English. It is unreasonable
and unrealistic to expect rates of student progress at these levels

'similar to those of beginning students of E.S.L. Level A, for ex-
ample! is unllkely to be achieved by students who have not had exten-
sive exposure to oral and written English: Those who Learn English
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years of exposure to English.

It is suggested, therefore, that student outcomes be analyzed
in terms of the initial fiuency rating of each student, and that the

criteria for mastery reflect reasonable expectations for student
g*owth at each 1eve1




Final Test Scores in Native I_anguage Achievement (Spam.sh) on the

| TABIE IX
Achievemnt in Native Languape Reading:

Spanish
S:;gmfrcance of Mean Total Raw Score Differences Between Initial and

Inter-American Series - Prueba de Lectura, of students with Full -
Tnstrictional Treatment

Corr.
o __ Initdal = Fina = Mean  {Initi- ,
Grade No. Mean S.D. Mean S-D. Dilf. Final SEmd t
9th 7L 5430 2400 60.58 23.68 6.28 .729 2.085 3.013
2 NoData 6465
10th SL 70.86 23.84 79.86 24.45 9.00 724 2:52  3:583
22 Mo Data 8173
1ith 71 8.65 19.05 92.31 17.15  7.66 618 1:889  4.055
11  No Data 91.73

As can be seen from the above table, the mean increase in native language
a&n:evema:n: from m:tti—ai: to frnaﬂ: testmg was stat::stxcaﬂy s::gm:ftcant for aii

six points at the 9th g:‘ade £0 9 points at the 10th grade The score at initial
. time ranged from 54 at the Sth grade to 85 at the lith grade. At final tést time
- the score ranged from 61 at the 9th grade to 92 at the 1llth grade. For those
stud@ts who did not have initial scores,for the 9th grade at final test time
there was four point difference in their favor, and at the 10th grade there was a
two po:tnt difference in then' favor; with no difference at 1lith grade
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Achievement in Native Language Reading:

Students Passifig Teacher-Made Final Exams in Reading in Italian

Grade No.. Fall 1978 Spring 1979
10th 13 -—- , 80.08

1ith 6 86.17

Both groups of students taking Italian achieved rates of passa.—ng which sub-
stantially exceeded the program-set criterion level for mstery in this area
(a 60% level of passmg)

/!
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Cdnpar::son of Program—Developed Examinations Passed Fzll 1978 and
Sprmg 1979 by Students Regardi:ess of Year of Entry and Full or -
Partial Instructional Treammt

FALL 1978 | SPRING 1579
o No. Taking ‘No: 7z No. Taking No. A
Subject Subject Passing Passing Subject Passing ° Passing
R Ninth Grade
Math 69 50 72:5 82 43 52:4
Science 48 35 72.9 71 61 85.9
Social St. 69 48 96.6 64 51 79.7
) Tenth Grade \
Math - 38 20 52.6 49 3% 65.4
Science 39 .29 4.4 46 37 80:4
Social Sz. 4. 30 75.0 k3 39 100.0
- Eleventh Grade
Math - 28 20 7.4 48 33 68.8
Science 4 38 92.7 | 49 43 87.8
Sociat St: 52 48 92.3 50 48 96.0

Wlth the exceptz.on of 9th grade math (spring term) and 10th grade math (fail
tem) a:H; the grouns cf Progect ABLE students aduewad rates of passmg in content

In the 9th grade, the percentages of passing ranged fram 52% (sprmg math}
to '85:9% (sprmg science). For the 10th grade the percent passing ranged from
527, (fall math) to 1007 (spring social studies): Eleventh graders achieved rates
of passing which ranged from 687 (spring math) to 967 (spring social studies).
Gmerally, the older students achieved higher rates of passmg :

I.ooh—ng at the same outcomes by subject area, it appears that Progect students
had the greatest difficulty with mathematics. the percentages of students passing
math courses ranged from 527% (9th grade sprmg term and 10th grade fall term)
to 72.5% (9th grade, fall term). Performance by the 1lth graders was most consis-

- tent, ranging only from 68.8% to 71.47, while the performance of the other grades




- ranged more widely.
In science, 7 thépércmtégés of students péss:Lng courses were quite high,
ranging from 72.9% (9th grade, fall term) to 92.7% (1lth grade, fall term).
In social studies, the percentages of students passing courses tended to
iricrease somewhat with grade level and were fairly high in almost all cases. The
‘percentages of students passing ranged from 69.6% (9th grade, fall term) to 100.0%




Attm&ance Percmtages of Nmth Tenth and Eleventh Grade Students

Mezn - Percentage Percentage
_ _ Grade Percentage of School Difference
Full Instr. 9th 86.7 , 65.0 21.7
10th 88.4 65.0 234
1ith 89.6 65.0 ' 24.6
10th 73.7 65.0 . 8.7
11th 79.4 . 65.0 4.4

AS can.be seen From the above table, the average percentage of attendance of
program students was higher than that of the schiool as a whole, for all t‘:n:ee
grades. This was true whether students had full or partial instructional treatment.
The average percentage of attendance of those students with full instructional
treatment ranged from 86.7% at the 9th grade to 89.6% at the 1llth grade, md:.catmg

a pa'centage di fference ranging from 21.7% to 24.6% in favor of the program students:

The average percentage of attendance of those students with parr:mi: instru-
tional treatment ranged from 73.7% at tbe 10th grade to 79.4% at the 1lth grade,
indicating a percentage &xffermce ranging from 8.7% to 14. 4% in favor of the pro-
gram students. It should be nioted that the percentage difference in favor of full
treatment students over partial treamlm*' students ranged from 10.2% at the 1lth
grade to 14.7% at the 10th grade
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The results of an analys:.s of student performance data indicate that Project
ABLE stude::ts are achieving rates of growth which fulfill the objectives set by
the Project. Test data and the more subjective indicators of student attitudes
indicate program success. Espec:.ally mpress:.ve is the program's role in support-
ing the bilingual students and their families; and its positive role as a focus

for commmity integration.

G:Lve.n the students w‘ho have Been 1dent:_f1ed as el:.g:.ble to be served by the

Péréité Of progr:ém Studal' dents have' made ide repeated de:nands that the 7very77
education and the clear support for such services at Theodore Roosevelt, it is
recc:mau@d that the evau.ng component expand to offer a high sch.ool eqlnvalmcy
course; typ:.ng and business skills:

At present, Project ABLE students receive only limited counseling services
- to assist them in forming career plans. The Project mist rely on part time
assistance from Aspira to meet this partlcular student need. It is reccmnmded
‘that ABLE juniors and seniors be provided services by a bilingual coﬁegefvocat::maﬂ:
advisor on a consistent basis within the school.

Finally, it is recommended that the small but succ&ssful Italian componmt be
disseminated and expanded to serve as a maghet program for Itatians in the Bromx,
who live in adjacent commmities and are not at present beirg served by any

bilingual prog:am

3l
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Appendix 4

Rata;ng Oral bnguage Abf.c:z:ty -
Oral Language Ability Rating Scale, New York City

Scale for Rating Pupil's Ability to Speak English

Enter for each pupil the letter 4, B, C, D. E, Fco?ésip&ﬁﬁg to his estimated

" ability to speak English in the classroam, defined as follows

A - Speaks Engl:.sh for his age level, like a native - with no foreign accent or
hes:;tancy due to interference of a fore:.g1 language

B -- Speaks English w:th a foreign accent but otherw:.se apprommates the f.l.uazcy
of a native speaker of like agé level. Does not hesitate because he mist
search for English words and language forms. : :

C -- Can speak Bigllsh well a::ough for most situations met by typical native
pupils of like age; but still mist make a conscious effort to avoid the
language"”*”" forms of Some foreign language. Depends; m part, upon translation
of words and expressions from the foreign 1anguage into Engllsh, and therefore, - .
speaks h&sltmtly upon occasion.

D == Speaks English in tiore than a few stereotyped situations; but speaks it
haltingly at all times.

E -- Speaks English only in those sterotyped situations for which he has iea:me&
a few useful words and expressions.

F - Speaks no &zghshf

for evaluating achievement and relatlng them to the above scale. This is part-

xcuiar]:y s:tgmf:tcant for the’ 6 B, and A d;esn.guatlons that use as a comparison
typlcal native pupils of l:_ke ‘age.

[Fa
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Appenidix B: Program-Disseminated Materials

Tnvitation to Adult Education Classes
Ttalian Culfure Week: Schedule
Notice for Italiamore ITT

ABIE Newsletter

-
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THEODORE RO(SEVELT HICH SCHOOL
Philiip Lefton,Principal

. i =7
‘1 !. =

ITALIAN CULTURE WEEK - APRIL 2-8,1979 |

kTox A1l Staff Members '
: Re: Academic and Cultu:ai Activities during Italian Culture Week. ;

Dear Colleagues,
following is a 1ist of activities planned to celebrate the Fourth :nnnai
ITALIAN CULTURE WEEK. Students,teachers and adminisiration are involved

in presenting these activities at our school and at feeder schools. The -

purpose will be to acquaint the student Population and the public with -
the culture and heritage of over two million New Yorkers and the
contributions of Ttallans to our. country.

Classes will be invited by Ms. O'Mara or the iespective ehairpersor. in

; !EEK Library Exhibition and Main Entrance Sxhibition of Italian Artistic

andé iiterary Contributions to America.

¥orkshops on Italian Art,Music and Culture in the Library c1assrocm. i

. Classes will be invited.
3,1979 - Roosevelt students wiii participate at the Italian Culture Week

S£tudents will recelve excellence awards for academic achieverment

and community involvement.

AN Declaration Ceremony at the Hall of the Board of Education.

Roosevelt students' participation at the UFT Symposium on Itaii=n

n. Culture and History at the UFT Headqua*ters.

é;i97§ Italian-American Assembly Program at the Theodcre Rocsevelt H,S
8 Auditorium,

1979 "ITALIAN AEBRICAN NIGHT" at Theodore Roosevelt H. S;

v

+o Come ;“Trip to the American Museum of Netural History: The Pompeil
' Exhibition,

Trip to Alteny-A visit to the State Legislature.
Italian - American Club Difiner Dance

[¥AN
wr
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Nﬁee UNA- Esﬁe”ﬁ

-E1 pasado mes de noviembre estuvo de
visitx en nuestra escuela el Joven

actor ptsrtandgueno Mario Custodio.
Tuvimos el gran honor de conversar
‘con -8l ror unos minutos. Entre otras
cosas nos hablo de su iniciacidn en

;elcineydesmp}a.neapaneifu-
turo.
-2"Yo trabtaata en umﬁeg: » NOS

crmtééﬁ. "Un d:fa. al salir a hacer

Después de presentarse me dijo que
era mfgtpmtmico y me

Preguntd que =i me interesata actuar

enum;puliculxqméli‘baaprodu—

cir, Yo me qued$§ atdnito aumue di-
. fIcilnente _podia creer lo que el hom-
" bre decfa.” - -

Meses nis hﬁe se encontrabe Mario

Custodio en Espana filsando 1z pell-
cula The Black Pearl., No, no estalm

sofiando, aumue le costS tra‘szo con-

vencerse a si.mismo. Después de ha-

berse hecho las pruetas cineiﬁtogrifi-

cas fue aceptado. .

aﬂanes para el futuro’

~-"Hace poco firmé un contzato pa.m ha-

cer cinco pelicula en los proximos

s@is-afios™, nos. informd Mario,

Eso significa qué tendremos a Mario
Custodio para rato. Buena suerte le 7

dem. B N
. - 2

- BUSCAS E?EIEG"........'
. PUNTCS A GG!BEERAR EN UMA ENTREVIS'm

.. esesTu a.pa;riencia gepatal ¥ disposicion son

' muy importantes. Si te presentas con el
traje desalifiado y una expresidn en el ros- :

tro de completa indiferencia o desga.no,
te extrafie si eres rechazado;
* eeeASiste solo a la entrevista, No ﬁeves

KR é.nigoé ni parientes, El entrevisﬁdor es-

t3 Gnicamente’ _interesado en ti Yy en la for-

. ma en que actfas,

' ...Sitemndanaesperarenmsﬂ;a no
hay que ponerse a curiosear todos los ob-

Jetos, Siéntate correctamente, no te tien-

dac casi acostado en la silla. Si te pasan
&ir?éimaente a un despacho, es del peor
efecto n:lm tratando de enterarse de o

qwlny so‘bre el mritorio.



11 Club Italo Americano ai
_Theodore Roosevélt High School &
‘sStato invitato a pertecipare alla
Columbus Day Pdrade.” Quest'anno la

sfilata
Abbiamo

33 strade fino alle 79 strade, Alle
. 69 strade abbiamo incentrato 1e :
cineprese televisive,che ci hamno
-filmatl

'—739.’

‘era portato da alcuni studenti e seguito - Ny
da molti altri. Maria Salza & stata ’
.una delle pif vivacl partecipanti,

seguita

Geraldine Casamento,Rosa Ponterosso,
Rosa Bt@lione Lucy Tedesco, Maria
Giovanma Appollonio,Irene Caputo,
' Joseph Di Stadio,Vincent Di Martino,

Michele

Ci siamo divertiti molto a marciare

ha avuto luogo 11'9 Ottobre. =
incominciato a camminare dalle

e pol siamo apparsi sui canalt

I1 nostro stendardo scolastico

da:Maria D*Arezzo, Nancy e

Trombetta ed Emilio Appollonioc.

in questa sfilata che ci ricorda un-

nostro famoso antemato: Con nol banno anche mrcia.to 1 Sig. Hejia cﬁe ﬂ &irettoz-e

del Programma Bilingue ed 11 Sig. Spatola ,che ci ha incoraggiati a partecipare. Avevamo

bandierine Amerime e

The Students of T‘he Italian ﬁmerican Club
garticipated in the 1978 Coltm‘bus Day

Parade, -

marched

"from 33d to 79th Street.

Accompanied by Mr. Mejia avd Mr. Spatola
they ‘enjoyed celebrating Columbus Day.
They later appeared on cha.nnels ? and 9.

O N

ed Italiane e bottont con 1a scﬁtu "Sono Fiero di Essere Italiano”.

Maria Giovanna Appolloni& ( 61152)

VISITS —T.R.H.S. ~

~

Mario Custodio,star of the recently ‘, S~

" visited with Roosevelt students on

November 30,1978,. Mario's visit was
arranged by Mr. Jack Spatola of the
Bilingual Program and was a.vidly Ly,

" students in a: specially held assembly

. program: _Mario was discovered by acccident

while working af the checkout counter’
of Gristede's Supermarket in Midtown

Manhattan. He was discovered by producer

-director Saul Swimmer of the Royal

Production Corp.,who was searching for

young actors to work in the film. Mario

should be an example to all young adults

for it was his hard work and detemna.tion

for a successful future that have

produced him success tn life,
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Interview with H‘a:r:ia. Sa.lza

?Whéti aid _you come to Theodore Roosevelt H S

What were some of the things you found- different wher you began High School here at
Rossevelt?

Many things are diffgreﬁt. RébSéVélt 1s iﬁi.ich larg_e" ger and h’é[s more stii'détité than"”
and homework everyday. Here at Roosevelt the ﬁibSt work I get is in my Bilingumal
Italian Social Studies and Science Classes: The Bilingml Classes are tough but

most other classes are easy For me.

Maria.,why did you come to Rooseveljl:" .

Well,I wanted to go to a Catholic High School , buit _my pa.rents could mot afford it.
So I decided to come to Roosevelt because of all I heard about -the Ita.lia.n Students
have done.

What are you finding different, 1nteresting and valuable at Roosevelt?

The Bilingual Italian classes I am in are giving me géhance to do the work and
express myself in Italian and English.These classes make me feel comfortable
and interested to go and so I am learning really a lot.They are also different
because we are preparing for the regents. Things that I wouldn't bave gottem
at a Catholic school would have been :the Italsan American Club and all the
things it does._ The Club especially is fantastic. It has many activities in
which I am involved. The most important activity is the Spring show we are
preparing. I never would have thought I would come to Roosevelt at night to
rehearse for the show and have so much fun.

Overall are you finding Roosevelt to your lﬂting

I think it is fantastic. When I have a question or problem about my program
Mr. Spatola solves ' it. When I have free time I g0 to the Bilingwal Office
é.tﬁ speak to teachers a.iid éthéi‘é. I reall’" i héfré learned more about my

* * * * * * *

Maria Salza frequenta i1 Programmma Bilingue Italiano, E venuta a Roosevelt
dalla Scuola Cattolica di Monte Carmelo. Trova che il Programma Bilingue la
aiuta molto perché la prepara.per vari esami della citti,e la informa bene.

Le piace molto il Club Italo-Americano;dl cul & parte. Attraverso il Programma

ed i1 Club Maria-& diventata rarte della scuocla e non si sente estranea. E felice

di essere- una del tanti studenti che la sera si riun:!;scono per preparare il nuovo
spettacolo Ita.’l;ia.no per questa pr:tmavera.




_MY PARTICEPATION IN THE SCHOOL'S
WAL PROGRAM

During my stay 4t Theodore Roosevelt High

School I have been lucky to participate in

. t¥o_interesting programs:the Bilingml .

Italian and the School Remewal.

I wanted £o Ye part of the Bilinguml Italian

Progran because I had heard.of it at Junior

High School 45 and from other friends.

Even thdgh I could speak English fairly weil

I found that the program's classes gave me

the opportunity to express myself more

- comfortably and better in Italian. N
Another class that I 1iked was the E.L: Mass .
. Medla class. When I entered the the E.L,
class I didn't know arything about it,but
~Slowly I learned it was meant to have the
. student's try to solve some of the sciiool’s -
Protlems, We were told we were responsihle
to bave other students become involved in
solving some of the problems faced by the
school. - - I
I chose to involve students: of the Bilingual
Italian Program and the Italian American
Club in this project. Several ofthe stu-

--dents did work with me-ex, the cleaning

.campalgn., - . -
Another project we of ihe School Remewal
Program developed was broadcasting Roosevelt's
news._ every Friday on the P.A, system.

I was responsible in gathering news and
troadeasting it .in Italian. It was z fantas-
tic experience. S

I hope students become involved in different
Programs of projects in the school ,because

it results in you making more friends,liking

Rosa Buglione (7-%)
- Durante la mia permanenza alla Roosevelt
High School ho avuto lz fortum di partecipare
in due eccellentl programmi:ilProgramma Bilin-
gue Italiano ed i1 Pogramma per i1 rinnovo

della scuola. Il mic dovere nel secondo .
programma era 4i informare gli studenti sud
modl &i migliorare la nostra scuola,di comu-

. nicare allzx maggior parte 41 loro delle
- novitd della scuola e di farli diventare
paxte.

arte. Secondo me partecipare a questi
programmi speciali & uma delle cose pifi
Importantl per unoc studente. Essi atutano
a fare amici,a diventare parte della scuola
e a migliorare anche nelle classi.

" programma mi & piaciuto.

the school more and doing better in the classes.

IL PROCRAMMA DI "Shared Irstriction®

Io mi chiamo Emilio Appollonio: Sono uno
studerte Bilingue Italiano della Theodore
Roosevelt High School:. Questo significa

che ho due classi,di storia e scienza,in

cul studio in Italianoc;due classi di Ingleses
ed altre classi imcul studio in Inglese.
Sono venuto a Roosevelt nel Settémbre del
1977: Alcuni miei amici mi hanno pariato

di un programma in cui si poteva imparare

un mestlere mentre si continuava a studiave
L'anno scorso ho parlato con il Sig,Spatola
11 quale mi ha informato che i1 programma
si chiamava Shared Instruction. Ho riempito’

" 1 noduli richiesti ed aila fine dell'annc

scorso somo stato accettato a far parte del
pProgramma. Quando & iniziato il nuovo

semestre a Roocsevelt;ho ricevuto il mio.
programma con cingue classi soltanto,cosi

alla fine di esse,che era verso le 1:00PN,
ogni glorno potevo frequentare classi per
imparare 1'arte di meccanico di automobili.

Le classi di meccanica si svolgono in un'alira
77777777 questo
Da questo programma

ho imparato molte cose che non sapevo sulle
macchine, Io raccomanderei a chiunque

e un mestiere di
frequentare questo programma. Il programma

studente che vuol imparare un

é molto buomo e non toglie alcuma opportu-
nitd di imparare le altre materie: Non si
perde nessun punto e ci si pud laureare

allo stesso tempo con migliori opportunits.

‘ Emilioc Appollonio

(6142)

Emilio is a member of the Italian Bilingwl -
Program,which he has found very useful ané
he is also part of the shared instruction
progran, 'Ihé,Shé.téd,IﬁStfii:’iié@}}og;ag N
is helping him acquire a knowledge of mecha

nics without loosing any time or credits

toward graduation. Emilio reccmmends the

Program to anyone who is interested in
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PCEMAS DE AMCR

Poema I

Miré la rosa marchita que trze
tantos recuerdos,

Soné tantas veces coh tu TEgreso

_ que & veces me lo crefa.

Mas el tianpo pasa pronto ¥y la viaa

quizis alghn dfa

Tan‘biénsequetﬁnovuelves Yy que

Olvidar€ esta tristeza
a.l olvida.r tu partida.

Poema IT

Wis ojos que ya no llorad,
Mi pensamiento tramuilo. -

Mis manos que ya no tiemblan;

Porque ya no estis conmigc.

Mis lablies ya no sienten,

y tu voz quedd en silencio.

Te marchaste en uma tarde
De la esquina dei recuerdo,
11¢-ando en tus anchas alas

Ml -ancidn de afior eterno-

Por Jeannette Cedefio - 542

Poana. ’ ”” ITI
12 tristeza de mis ojos

. que ahora ya no trillan.
la causa de todo esto,
_ solo ha sido tu partida;
Pzdi n3) veces al cielo,
. que te tuviera a ml lado.
Mas te fuiste como el viento.
due por mi lado ha pasado.
Pusiste en mi pelo negro;

um® rosa muy rosada.

T miraste con ternura el contra.ste

_en mi mirada

Dijiste que me queBés

que nunca me olvidarias,

Me lo aseguraste tanto =
con palabras muy. sentidas,

EscuchS canciones tristes,

__por muchas tardes seguldas.

Y desvelé tantas ‘noches creyendc

. que volverias,

ES%RA

. Franklin Veiazquez, a talent sea::ch
community counselor from Aspira is cuxrrent-

;y servicing Theodore Roosevelt High School

stuaents on Wednesdays. He works primarily

with Juniors and Seniors who want to find

out about college and careers. During the
- orning hours (8:00 toc 12) he works in the

College Guidance Office and in the after-
noon hours (12:30 to 3: OO) he works from

‘Ihe _range of services include college

orientatisn, filliag out financial ald forms

and college applications. Mr. Velfzguez

. will also detect and assess your potential
and help you discover a career sultatle to
your specific talents.

T You can also reach him at the Aspira
“offices on Mondays, “Thursdays and Fridzys
bty phoning 889-5202, Feel free to phone him

. and ¢onsult him on your school problens.,

7‘§~?§maﬂee ot S5s

Students of the Bilingual Program were

honored ty an invitation to perform for the

members of the St: Simon Stock Church on

the night of Januvary 5th,

The occasion to be celebrated was the

eve of the Three Kings Day., So we were

groud tc pmsentﬂie musical progranm

o" which we first

presented dt!r‘ng the Puerto Rican culture

week. at Theodcre Roosevelt High School.

On the second part of the program we all

sang "agulnaldos” with some members of the

) chu:ch #ho played guitars and other musical.

instruments. Everyone had a good time.

_ We were very pleased to entertain a
nuniber of perents and friemds opce more,
Mrs, Jiménez of the Biliﬁgiia.l Prograx

was. also present.

Janet Correa

53 - sz
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é’ongra’”"*%iiiaiibﬁﬁ to the following Janwary 1979 Gradwates: ééﬁééﬁfal:h‘ﬁoﬁé
Feil Coppola .Joseph Reale(St. Framcis College) N —

Maria Feola Joseph Marano (Regents Scolarship)
Pasqualinz Zallo . Juan Catallero

_CONGRATULATIORS 5 Dr. ¥. Macchiarola CONGRATULATIONS to Mr. Euclid Mejia who
on the two year extension of his came from Brandeis High School to become

contract as Chancellor of New York Project Directar of: the Bilingual Program

City Public Schools. ~ + at Théodore Roosevelt High School !

WELCOME ! - . BEST WISHES IN THETR NEW ENDEAVOES !

. AComamk ) Nge 0
pro R Vallejo (Sciemce) — )Bilingumal  ° Hs: PiPletrt (£.5.5.)
Mr. V. Wrem (Social Studtes)/ Teache Ko Eos
Ms. L. Joseph (E.S ) - - T: V.Martinez({Spant *h)
Ms. L. JOSQP}! (E.S.L.g g B e panis
M. TeP?Er (EaS;L; Foreign Iaw Dept. .

Teachers Ms: A.Remon

-l

ZTALAANIRE L
| -ﬂRY &,’?7?\

' These are Jjust a few scenmes from ITALIAMMORE II (1978): The student's of the
I Italian mﬁm'clﬁb,@ of the Italfan Bilingual Program are Preparing

TTALIAMMORE ITI (April 27,1979),to be held at Theodore Roosevelt High Schoot.




